
A YEAR IN REVIEW



ONE DAY WE’LL 
WRITE ABOUT 2015
When asked about the impact of the French Revolution, former  

Chinese premier Zhou Enlai quipped, “It’s too early to say” – a comment 

that has come to stand for taking the long view of history.

Looking back at the events of 2015 at UCT, and at university 

campuses nationwide, many feel similarly unresolved.

This lack of resolution poses a problem in reflecting on 2015:  

how do you write about the events of 2015 if their effects are still 

rippling through higher education? Four months into 2016, views  

are still tentative.

There is no one view of the university. UCT and experiences of it  

are as diverse as its people and setting. 

The publication you hold in your hands is the product of an attempt 

to capture the life of UCT in a year – it’s part snapshot, part living 

archive of people’s reflections. Think of it as a cross-section of the  

many conversations and events on campus over 12 months. 

It’s not meant to be comprehensive. Nor is it meant to take you on  

an easy journey with a beginning, middle and end.

If this publication in any way resembles a story, then it’s one told  

by the people who study and work at UCT themselves.

We hope what is printed on these pages leaves you with a mix  

of interest, insight and a whole new set of questions. 

All three will be useful tools as we go forward.
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In what was a momentous year, 2015 saw two waves  
of protest at UCT and elsewhere in the country. 

A YEAR OF  
GAME CHANGERS

T
he first, #RhodesMustFall, spoke to 
the issue and pace of transformation 
and how universities should become 
more inclusive spaces. The second, 
#FeesMustFall, focused on the high 

cost of fees and the fact that over a number 
of years government has been reducing its 
funding to higher education in real terms  
and per student. 

While not necessarily unprecedented, 
the scale of these protests was certainly not 
anything we had witnessed for many decades, 
and they effectively changed the game. 

First, #RhodesMustFall created a sea 
change in the attitude towards transformation 
at the university. While transformation 
was always on UCT’s agenda, its pace was 
measured and slow, and one could argue 
that there wasn’t always 100% buy-in. People 
often felt transformation was someone else’s 
problem, someone else’s task …

What #RhodesMustFall highlighted was the 
fact that transformation is all of our challenge, 
all of our task. If universities are going to 
survive and become better places, we all need 
to take responsibility for it. In this respect, we 
saw assemblies in every faculty where people 
who were feeling marginalised claimed their 

voice, and I have no doubt the university 
will be a better place for this if we respond 
appropriately and quickly to these challenges. 

In terms of the #FeesMustFall protest, 
students countrywide achieved in two weeks 
what many of us have been unable to do 
in years by sending out a wake-up call to 
government about the funding of higher 
education. How this unfolds will become 
clearer in the months ahead as a presidential 
task team goes about its work.

BUSINESS AS USUAL
Nevertheless, what did not make the 
headlines in 2015 was that the core business 
of the university continued, culminating in a 
single graduation ceremony on 19 December 
during which 1400 students graduated, 
including 136 PhD students. Earlier in 2015, 
our June graduation ceremonies were 
unaffected by the events of the year.

In December we would ordinarily have 
graduated four times as many students, but 
due to the delay in the exam process this 
was not possible as not everybody could be 
assessed in time. Nevertheless, all those who 
ought to have graduated will be invited to 
attend ceremonies in June 2016.

Research, teaching and community 
engagement are our three main activities.  
All of these were recognised at graduation 
through, among others, the Distinguished 
Teachers’ Awards, the Social Responsiveness 
Awards and the appointment of UCT fellows, 
which are based on a lifetime of research. 

Indeed, the past year has seen some 
fantastic successes in terms of our research 
programme. I believe that this is what 
sets UCT apart in the landscape of higher 
education in Africa. 

By way of an example, the Graduate 
School of Development Policy and Practice 
at UCT entered into a groundbreaking 
partnership with leading educational 
institutions in west Africa and in France to 
train senior African managers to incorporate 
the twin challenges of growth and sustainable 
development into their companies and 
organisations. 

I highlight this because some of you  
will know that a core element in our mission 
is to be an Afropolitan university. What we 
mean by this is that we bring a continental 
and African perspective to global  
challenges and also network closely  
with African partners. 

“The past year has seen some fantastic  
successes in terms of our research programme. 
I believe that this is what sets UCT apart in  
the landscape of higher education in Africa.” 

In another significant development, 
we launched the Inter-University Institute 
for Data-Intensive Astronomy (IDIA) in 
collaboration with the University of the 
Western Cape, North West University, 
University of Pretoria and global researchers. 
IDIA brings together researchers in 
astronomy, computer science, statistics and 
eResearch to create data science capacity so 
that African specialists can provide leadership  
in the Square Kilometre Array (SKA) project. 

If you were to ask me what discipline will 
grow more than any other at UCT in the years 
ahead, I believe it will be the training of data 
scientists. There is such a shortage globally 
that many of these scientists we train will 
be employed elsewhere, but we just have to 
keep training more so that we can meet our 
own needs in this country. So, linked to IDIA 
will be the launch of a number of master’s 
programmes to train more data scientists.

A third project I want to mention is the 
launch of Africa’s first uranium/lead dating 
series laboratory. Researchers here can 
determine accurately the age of geological 
samples and fossils, which is critical not just in 
palaeontology and archaeology, but also for 
geoscience research, prospecting and mining.

UCT also set up a new world-class 
chemical laboratory within the Drug 
Discovery and Development Centre at  
UCT with the aim of boosting the efforts  
of developing life-saving medicine.  
This laboratory is expected to attract 
significant foreign direct investment as  
well as international partnerships and  
talent to help treat life-threatening diseases. 

You may know that this laboratory has 
already done significant work on malaria and 
discovered a molecule which, if found to be 
safe in humans, could cure or even prevent 
malaria. The lab is now being expanded to 
do assays and tests on a very wide variety 
of molecules related to diseases that are 
prevalent in southern Africa and in Africa 
more generally.

In addition, the Centre for Learning 
Innovation and Teaching launched UCT’s 
first Massive Open Online Courses (MOOCs) 
in 2015. MOOCs are free, have no entry 
requirements and extend the university’s 
ability to share its knowledge with a global 
audience. We are also delighted that one  
of these MOOCs, What is a mind?, was  
listed in the top 10 to have been offered 
worldwide in 2015. 

Another highlight was the announcement 
that UCT had been invited to join an interesting  
and select group of universities known as the 
International Alliance of Research Universities 
(IARU). IARU was formed a decade ago by  
10 leading universities around the world. Since 
its inception, this number has not grown, so 
we feel very honoured to be invited to become 
the 11th university in the alliance and the only 
African university represented there.

What we hope to gain through this 
association is collaboration, research  
funding and the exchange of scientists to  
use laboratories that may not be present  
in Cape Town or in South Africa. 

We in turn are able to offer access to field 
work, to collaborators, to niche areas such as 
infectious diseases, the history of humankind, 
mineralogy, climate change and human rights 
law, which are all areas where we are world 
leaders and experts. This partnership brings  
an African perspective, which, up until now, has 
been largely absent, allowing us to show that 
there are different ways of seeing the world 
through the lens of the global south.

DR MAX PRICE
VICE-CHANCELLOR

Vice-Chancellor Dr Max Price had a busy year: From far  
left, (1) at the memorial service for Prof Martin West;  
(2) addressing a mass gathering on 23 October 2015;  
(3) parents’ orientation; (4) the launch of the Next 
Generation Professoriate; and (5) outside Jammie Hall.
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GENERAL OPERATING BUDGET 2015

INCOME EXPENDITURE

TOTAL  

RESEARCH AT UCT UCT TODAY

PATRIARCHY AND GENDER
2015 saw UCT students and 
staff tackle long-standing 
gender-based oppression and 
patriarchy head-on. The feminist 
#PatriarchyMustFall movement, 
with UCT’s Trans Collective (an 
alliance of transgender and 
transsexual UCT students), 
Rainbow UCT and related 
movements, sought to highlight 
the systemic marginalisation 
of women, the LGBTQIA+ 
community and others from  
all strata of society. 

STATUES AND THEIR 
SHADOWS
Cecil John Rhodes – a polarising 
figure at UCT, his statue at the 
foot of the Jameson steps – 
was the fulcrum around which 
calls for transformation rallied. 
The debate across all of UCT’s 
stakeholder groups produced 
widespread consensus that 
the statue should be removed, 
pending approval from Heritage 
Western Cape. The statue was 
taken down on 9 April 2015.

DECOLONISATION ENTERS 
THE LEXICON
The word “decolonisation” found 
its way into the public domain 
in a big way in 2015. At UCT, 
student and staff groupings used 
the #RhodesMustFall campaign 
to call for decolonisation of 
the university, and the Monday 
Monthly in May sought to 
understand what the term  
meant for a university in Africa. 
See page 22 for more on the 
debate around this concept.

XENOPHOBIA
The attacks on non-South 
Africans that started in KwaZulu-
Natal in April 2015 were met 
with condemnation from many 
quarters in the university. 
The UCT Refugee Rights Unit 
implored that references to the 
legality of ‘foreign’ nationals be 
set aside in coversations about 
xenophobia. The SRC issued  
a statement saying: “Xenophobia 
is an atrocity against humanity 
and should NOT, under any 
circumstances, be accepted.”

RENAMING OF BUILDINGS
The Neville Alexander Building – 
formerly known as the Graduate 
School of Humanities – and the 
AC Jordan Building – previously 
the Arts Block – were renamed 
in honour of their academic 
namesakes. Palm Court, a UCT 
res in Mowbray, was named after 
the late Harold Cressy. Cressy 
was the youngest-ever principal 
of Trafalgar High School (South 
Africa’s first coloured secondary 
school) in Cape Town. 

MARIKANA 
COMMEMORATIONS
The Marikana Report was 
released in 2015 and unleashed 
debates about the 2012 massacre 
and the outcome of the Farlam 
Commission. Advocate Dumisa 
Ntsebeza interrogated the 
report during the second annual 
Marikana Memorial Lecture as 
part of commemorations that 
included a panel discussion and 
a screening of the Emmy-award-
winning documentary Miner  
Shot Down.

EE PLAN 2015 TO 2020
Since 1994 the university 
has espoused South Africa’s 
transformation agenda, focusing 
particularly on employment 
equity (EE) as a means to align 
the university’s staff contingent 
with national demographics. The 
university’s EE plan is reviewed 
every five years. 2015 saw the 
university adopt a new five-year 
EE plan based on individual 
plans drawn up by all faculties 
and PASS departments. 

CURRICULUM
Assoc Prof Harry Garuba of the 
School of African and Gender 
Studies, Anthropology and 
Linguistics was one of many to 
suggest revisiting the curriculum 
as a key site for releasing the 
academic project from the 
shackles of its colonial history. 
“Next time your philosophy 
professor teaches you Hegel’s 
‘master and bondsman’ and 
does not mention Haiti, ask him 
why,” Garuba wrote in a Mail & 
Guardian article of 17 April 2015. 

NEWS IN BRIEF

Staff and 
related costs

64%

Administration and 
operating expenses

10% 

Computers, 
furniture and 
equipment

3% 

Jammie Shuttle

1% 

Security	

1% 

Cleaning  
and gardens

2% 

Rates and 
utilities

4% 

Maintenance

2% 

Library 
acquisitions, 
books & journals 

2% 

Other costs	

3% 

Financial aid  
and scholarships

6% 

University research 
and equipment 
committees

2% 

State subsidy 	 R1,1 billion 

Tuition fees	 R1,2 billion 

Other		  R0,3 billion

R2,6 billion

45%

15%

40%

We are committed to protecting  
and encouraging curiosity-driven 
research that has a real impact on  
our communities and environment.

15% of SA total
The National Research Foundation (NRF) allocates 

ratings based on a researcher’s recent research 

outputs and impact as perceived by international peer 

reviewers. UCT has more NRF-rated researchers than 

any other university in South Africa.

18% of SA total
The Department of Science and Technology and 

NRF fund research positions, or SARChI Chairs, at 

universities across South Africa to strengthen high-

quality research and innovation. UCT has close to  

a fifth of all these positions.

33% of SA total
A-rated researchers are international 

leaders in their field. A third of the 

country’s A-rated researchers are at UCT.

33%

27 990 students and 4 808 staff 
In 2015 UCT was home to 27 990 students (17 764 undergraduate,  
10 226 postgraduate) and 4 808 staff (1 629 academic,  
3 179 professional, admin and support staff). Over the course 
of the year, anywhere between 100 and 1 000 students are 
employed by the university.

194 671 
The number of trips the 

Jammie Shuttle, UCT’s free 

transport system, makes 

each year

+/- 6 700
students live in any one of UCT’s 

32 catered or self-catering student 

residences. UCT’s largest residence, 

Obz Square in Observatory, opened 

its doors in 2012 to accommodate 

880 students.

The Centre for Higher Education Development partners 
with the six faculties to ensure students don’t just gain 
access to UCT, but also succeed here. They work to 
improve UCT’s teaching and learning environment.

1.3 million �print volumes and 53 349 linear 
metres of shelves at UCT Libraries

Commerce        Health Sciences      Engineering           Science                   Law                Humanities  
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“HUMAN WITHOUT  
QUALIFICATION”

“At the personal level, it helped many of us come to the awareness 
that our dignity was unconditional. It did not depend on the  
identities that history sought to impose on us. We were human 
without qualification.”

Outgoing deputy vice-chancellor Professor Crain Soudien used his keynote 
speech during the 11 June 2015 graduation ceremony to reflect on what it 
means to be a post-apartheid university and how to live in a society able  
to progress beyond not just race but all the debilitating inequalities that  
surround us. This is the full text of his speech.

I 
would like to thank the university for doing 
me the honour of asking me to make this 
graduation address this afternoon. It is an 
honour to be standing here after having 

been associated with the university in one  
or other capacity for the better part of the 
last 40 years.

I spent, in this time, seven years here as 
an undergraduate and postgraduate student 
during the 1970s. Those seven years included 
some of the most tumultuous times this 
country has seen. The heavy hand of the 
apartheid government was everywhere – 
physically in our streets and encroachingly 
in our heads. It sought, through force 
and seduction, to make us believe in the 
correctness of its racial ideology. In the height 
of this, the completely unexpected happened. 
On 16 June 1976, the students of Soweto took 
to the streets.

The entire experience, the might of the 
state, the will to act of the students, left 
many of us disorientated. We had questions 
and anxieties. They ranged, on the one side, 
from deep insecurities about whether we had 
futures to look forward to in the country, to 
concerns, on the other, about how we could 
become involved with the protests that were 
unfolding. Binding these concerns, concerns 
which came from very different places, was 
the inescapable image of young people with 
stones in hand standing defiantly across the 
roads of our country from heavily armed 
police. Pervading the whole environment – 
on all sides – was a rage and an impatience 
which none of us had experienced before.

Why do I bring up this episode in our 
country’s history? I do so because as a 
country, and at a much more local level, 
right here in the university with the student 
protests, we are now going through another 
moment of disorientation.

I raise this question of disorientation to 
emphasise for myself, and I hope for you 
too, how important this institution of the 
university and its project of education is  
in situations such as these.

I was extremely fortunate to be here at  
the University of Cape Town in the 1970s 
and to be a beneficiary of its best thinking. 
Despite having been admitted into the 
university on the sufferance of a ministerial 
permit, and despite the fact that I was not 
allowed access to university facilities such  

as residences, I found here in and around the 
university a group of important interlocutors. 
Interlocutors are people who help you 
make sense of difficult questions. My 
interlocutors put things into perspective for 
me. It is important that you know who these 
interlocutors are because you will not find 
them in standard history texts. They were the 
cream of Cape Town’s intellectual activists, 
some of them academics in the university, 
many of them teachers in important schools 
of Cape Town such as Harold Cressy, 
Livingstone and South Peninsula. Virtually  
all of them were graduates of UCT. Some 
came from organisations such as the  
Non-European Unity movement, such as 
Ben Kies and Isaac Tabata, and others, such 
as Dullah Omar, became associated with 
the ANC. And yet others, such as Neville 
Alexander, worked in communities in and 
around Cape Town. Strikingly, these people 
were involved in extraordinary debates with 
intellectuals inside of the university – Mary 
Simons, Martin Legassick and Colin Bundy.

almost for the first time in the entire world, 
what the colonial and apartheid idea of ‘race’ 
was all about. They explained, drawing on the 
best thinking in biology and science, on one 
hand, and in sociology on the other, that the 
idea of ‘race’ was an invention, an invention 
to be used to keep people who did not look 
white in a state of permanent subjection.  
The colour of your skin said nothing  
about the content of your character, your 
intelligence or any of your capacities. Dark – 
or pale – as your skin was and curly or straight 
as your hair might be, you were genetically 
no different, and not inferior or superior to 
anybody else in the world.

They called this idea non-racialism. 
The power of this non-racial idea was its 
usefulness at both a personal and a group 
level. At the personal level, it helped many  
of us come to the awareness that our dignity 
was unconditional. It did not depend on  
the identities that history sought to impose 
on us. We were human without qualification.  
At a group level, and this was a deeply 

been expressed that the university, and 
this university in particular, is insufficiently 
relevant. It needs to be renovated, remade 
and reconstituted at every level of its 
existence.

I would be foolish to trumpet the value 
of the university without acknowledging 
that universities in this country, and actually 
in most places around the world, are going 
through difficulties. Those difficulties have 
to do with funding and particularly with the 
ways in which market realities are forcing 
universities to be much more conscious of 
questions of efficiency. But they also have  
to do, as they always have, with the ways  
in which the dominant ideas of a society 
come to find expression inside the university. 
It is unacceptable, therefore, when the social 
character of a society is unproblematically 
reproduced in the university when, for 
example, class, racial or gender privilege  
in society is accepted as being normal in  
a university.

These are issues with which we struggle 
here at UCT. But, and this is the point that  
I wish to leave with you, this university, as are, 
actually, many universities in the country, is in 
many facets and dimensions of itself deeply 
conscious of its interlocutory mission in the 
time and space in which it finds itself.

This university, without having fully 
articulated this for itself, is working out what it 
means to be a post-apartheid university, what 
it means to live in a society which will progress 
beyond not just ‘race’ but all the debilitating 
inequalities which surround us. It is, in many 
parts of itself, asking the hard question of how 
it plays the role of facilitating sense-making for 
itself and especially for its students.

It has many of the features of the South 
African society in which it finds itself, and so its 
sense-making capacity finds itself constrained. 
But, and this is what is critical to understand, 
it bristles with ideas, with contestation 
and debate. In the midst of the incredible 
social, political and cultural confusion which 
surrounds us, the opportunism, corruption, 
greed and disrespect for one another that this 
confusion generates, at both a global and a 
local level, it continues to have extraordinary 
people, and they come in all shapes, sizes and 
guises: men and women; Muslim, Buddhist, 
Jew, Christian and other religions; those with 
histories of privilege and those without; who 
are committed to putting the very best of 
their capacities to thinking about how they 
and the whole country makes itself anew. 
There is work that is being carried out in every 
faculty of this university which is seeking to 
help us understand, as those interlocutors 

did for me in the 1970s, what it means to be a 
human being in the year 2015, how to accord 
recognition to others unconditionally and 
how to live in a state of respect and regard 
for one another; how to manage oneself and 
one’s relationships with others. It is about 
the puzzles of identity, of femininities and 
masculinities, it is about violence and want, 
it is about fracking, it is about sustainable 
energy, it is about spatial inequality, it is 
about drug discovery and about the rights 
of ordinary people living under the aegis of 
traditional law. Some of this work is reflected 
in the theses and projects of the graduands 
being honoured here today.

Of course, even the producers of this work 
need to try harder. They need to come to 
see where their blind spots are. And there is 
always more that could and should be done.

With this, even with its blind spots and 
gaps, I would like to suggest that this university 
is as relevant as it ever was. It provides all of 
us, and particularly our students, the privilege 
of thinking through what it means to be a new 
South African; and indeed a new African; and  
a new citizen of this world. In this, it offers itself 
as a resource to the country. Its legitimacy is in 
this commitment to relevance. It is this that we 
all must continue to struggle to uphold.

Thank you.

Together, with all their social, cultural  
and political differences, both within and 
outside of the university, these people 
created for young students like me an 
amazing environment. When a debate 
involving these people took place on what  
we called Freedom Square, the space outside 
the Arts Block, young people like myself 
came to sit and listen in absolute awe.  
That was a golden moment in our history.  
It oriented me. It helped me think much  
more clearly about myself, about others and 
about the rage that was circulating around us.

It opened for all of us new ways of thinking, 
of thinking about ourselves, of our identities 
and our relationships and responsibilities to 
one another. One lesson that they taught was 
that all of us, every single one of us, were 
people of unconditional dignity and worth. 
They came to explain, right here in Cape Town, 

important lesson, it made clear for many of us 
how problematic and morally objectionable 
the idea was that we owed greater loyalty 
to those who looked like us simply because 
of that – that they looked like us. I cannot 
emphasise enough to all of you how deeply 
significant this new way of thinking was.  
It came to liberate many of us. It freed us 
from the conceits of superiority and the 
anxieties of inferiority. No longer did we  
need to think with our skins.

The question for today, for those of you 
who are graduating and for your parents, 
and for the whole university community, 
is this: does UCT continue to provide the 
interlocutors, the sense-makers, to assist  
you in this current disorientation which  
we are experiencing as a country?

It is this question to which I would  
like to now turn because concern has 

Prof Crain Soudien, former 
UCT deputy vice-chancellor, 
delivered the keynote 
speech at a graduation 
ceremony on 11 June 2015.  
In his view, 2015 was  
a moment like 1976.
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The knowledge map is yet another example of inequality between 
developed and developing countries. Laura Czerniewicz, director 
of UCT’s Centre for Innovation in Learning and Teaching, explores 
the reasons for this inequality and proposes some solutions.

THE WORLD’S 
UNEQUAL 
KNOWLEDGE 
MAP

I
f the world were mapped according to  
how many scientific research papers 
 each country produced, it would take  
on a rather bizarre, uneven appearance.  
The northern hemisphere would balloon 
beyond recognition. The global south, 

including Africa, would effectively melt  
off the map.

The image (below right) is a snapshot of 
an interactive map which tracks data from 
1990 to 2011. The map makes a dramatic point 
about the complexities of global inequalities  
in knowledge production and exchange. 

So what is driving this inequality and  
how can it be corrected?

MONEY MATTERS
Money and technology are needed to 
produce research. The average research 
and development intensity – that is, as 
a percentage of GDP – was 2.4% for 
Organisation for Economic Co-operation  
and Development (OECD) countries in 2009. 
But few developing countries had reached 1%. 
Without sufficient national funds, researchers 
must spend a great deal of time fundraising 
and dealing with grant organisations  
outside their universities. This means  
less time for actually undertaking and 
producing research.

When it comes to technology, substantial 
bandwidth powers the global north and 
connects it to its neighbours. The internet 
is far slower and more expensive in Africa, 
making collaboration between researchers  

on the continent difficult and making it 
tougher for them than those in the US, 
Europe and Asia.

These technical, financial and even 
mechanical issues are easy to identify.  
It is tempting to put one’s faith in the idea 
that more money and machines will solve  
the problems of knowledge production 
inequality. But it’s not that simple.

A DOUBLE BIND
Values and practices contribute just as much 
to global imbalances as material disparities do. 
The science journals that publish the research 
which populates our strange map aren’t neutral; 
engagement with them is characterised by 
several levels of uneven participation.

A study of four high-impact journals in 
the management social sciences found that 
they attracted authors from many countries 
worldwide but their empirical sites of 
investigation were significantly located in 
Europe and North America. This suggests  
that local researchers will use their scarce 
financial and technical resources to get 
published in high-impact, supposedly 
international journals.

Given the overall constrained research 
environments in which researchers operate, 
these resources are lost to local research needs 
and may in effect subsidise the research of the 
global north. At the same time, relatively well-
resourced researchers from the global north 
undertake research in developing countries and 
publish in those same journals.

In the worst cases, the global south  
simply provides novel empirical sites and  
local academics may not become equal 
partners in these projects about their  
own contexts.

Researchers in the global south are caught 
in a double bind. They are rewarded for 
publishing in ‘international’ journals in several 
ways: through promotions and often even 
financially. But development imperatives, 
government policies and their own interests 
pressurise them to undertake research that 
is relevant to pressing social and related 
problems which may not be appealing or 
even ‘academic’ enough to interest the 
international journals.

‘INVISIBLE RESEARCH’
There is another problem with this journals 
map: it measures science journal articles as 
the sole representation of scientific research 
output. It ignores things like monographs and 
edited collections and interprets ‘science’ 
narrowly – by excluding social sciences and 
humanities’ genres.

In many contexts valid research is 
undertaken and published with the 
unfortunate name of ‘grey literature’.  
This includes working papers, technical  
and policy reports. These genres of output 
are often prevalent in research areas  
focused on pressing development issues.

Another category of ‘invisible research’ 
from the south is the considerable output 
commissioned by government and undertaken 

ARUA UNIVERSITIES
 University of Ghana

 University of Nairobi

 ��Universities of Lagos and Ibadan,  

and Obafemi Awolowo University in Nigeria

 University of Rwanda

 �Universitè Cheikh Anta Diop in Senegal

 �University of Cape Town, University of 

KwaZulu-Natal, University of Pretoria,  

Rhodes University, University of Stellenbosch, 

University of the Witswatersrand

 ��University of Dar es Salaam

 Makerere University in Uganda

AFRICAN RESEARCH UNIVERSITIES 
ALLIANCE (ARUA)
ARUA, a partnership of research universities 
in Africa, was launched in early 2015 as  
a response to the growing challenges faced 
by African universities. The alliance will form  
a hub that supports centres of excellence in 
many other universities across the continent. 
The focus is on building indigenous research 
excellence to enable the continent to take 
control of its future and assert itself as  
a powerful global force.

by consultants, many of whom are  
practising academics. 

Even when it is published, this  
kind of research is often not attributed to 
its actual authors. It has the added problem 
of often being embargoed – researchers 
sometimes even have to sign confidentiality 
agreements or ‘official secrets acts’ when  
they are given grants.

Some complain that including these 
genres in our understanding of scientific 
research will compromise quality. But we 
shouldn’t reject these outputs. We should  
find ways to prove their worth, whether 
through new mechanisms of peer review  
or new metrics that measure impact and 
value through use and re-use.

Access is another issue. These coveted 
journals generally reside behind paywalls. 
This excludes those who cannot afford to 
pay, like researchers in resource-constrained 
environments and members of the public  
who don’t have passwords for the  
electronic facilities of universities and 
research institutions.

This situation will improve thanks to the 
open access policies that are currently being 
developed in the European Union, the UK and 
elsewhere. These policies will substantially 
increase the volume of research to which 
scholars and readers worldwide have access. 
But there’s an ironic danger in this more 
ubiquitous availability.

If the developing world doesn’t have 
similar national and regional policies and if 
resources aren’t made available to actively 

support open dissemination in these countries, 
research from the developing  
world will be rendered even more invisible.

This may unwittingly consolidate the 
erroneous impression that these scholars  
are undertaking little of value, have little  
to contribute to global knowledge and are 
reliant on the intellectual capacity of the  
global north.

SOLUTIONS
Starting to change the map will require several 
steps. Firstly, funding and technological 
infrastructure must be improved. At the same 
time, our own perceptions of ‘science’ must be 
broadened to encompass the social sciences.

Research outputs need to be recognised as 
existing beyond the boundaries of the formal 
journal article. Incentives and reward systems 
need to be adjusted to encourage and legitimise 
the new, fairer practices that are made possible 
in a digitally networked world.

And finally, the open access movement 
needs to broaden its focus from access to 
knowledge to full participation in knowledge 
creation and in scholarly communication.

* This article, published in The Conversation  
(www.theconversation.com/africa) on 8 July 2015, 
has attracted over 100 000 views online. It was also 
republished online in the Huffington Post and the World 
Economic Forum, among others. The majority of viewers 
were from the United States, followed by India and Brazil. 
The Conversation is a not-for-profit website written by 
academics and edited by journalists.
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RESEARCH NEWS

UCT’S 2015  
SARCHI CHAIRS
Five prominent female UCT 
researchers (right) were added to 
the university’s 34 SARChI chairs, 
bringing the proportion of women 
from UCT acknowledged in this  
way to 36%. 

Prof Tania Douglas 
Biomedical Engineering and Innovation

Prof Jill Farrant 
Systems Biology Studies on Plant 
Desiccation Tolerance for Food Security

Assoc Prof Nonhlanhla Khumalo 
Dermatology and Toxicology

Prof Hanri Mostert 
Mineral Law in Africa

Dr Amanda Weltman 
Physical Cosmology

For more information on each 
researcher visit www.uct.ac.za. 

BOOK GIVES 
VOICE TO 
FEMINISM  
IN ISLAM
The 2015 UCT Book Award presented 
at June graduation went to Associate 
Professor Sa’diyya Shaikh for her 
exploration of the ideas of a 13th-century 
Sufi mystic, poet and scholar in  
Sufi Narratives of Intimacy.

Described as “ground-breaking”  
and “pioneering”, her book represents  
a dialogue between the social and spiritual 
concerns of 21st-century Muslims on  
the one hand and the rich legacy of  
a compelling Muslim thinker – Muhyi  
al-Din ibn al-’Arabi – on the other. 

Shaikh describes the book as reflecting 
a feminist voice within Islam. 

“I map how Sufism resides at the heart 
of Muslim spirituality and has fundamental 
implications for thinking about gender in 
terms of law, virtue and ethics. My book is 
about reading critically and constructively 
against the grain, and claiming a particular 
space within the Muslim tradition to talk 
back to patriarchy. It is about claiming an 
authority within the tradition not for me, 
but for a certain voice of radical human 
equality which resides within the tradition.”

Dr Bernie Fanaroff (SKA), left, Prof Tyrone Pretorius (UWC), Naledi Pandor (Minister of Science 
and Technology), Prof Russ Taylor (joint UCT/UWC SKA Research Chair), Dr Max Price (UCT) 
and Prof Frik van Niekerk (NWU) at the launch of IDIA.

SUPPORTING SKA, THE BIGGEST SCIENTIFIC PROJECT IN HISTORY

Assoc Prof Sa’diyya Shaikh’s book 
about a 13th-century Sufi scholar has 
contemporary Muslims and the issues 
they grapple with firmly in sight. 

SHACK FIRE 
ALARM SHOWS 
EARLY SUCCESS
“Hundreds homeless as fire 
ravages informal settlement.”  
It’s an all-too common 
headline in South Africa.

An engineering honours thesis by UCT  
graduate Francois Petousis gave rise to  
a fire detector, which has been designed and 
distributed by technology start-up Lumkani. 
The fires that decimated shacks and left 
thousands homeless in Khayelitsha on New 
Year’s Day in 2013 sparked the initial research 
and, since its development, the Lumkani  
fire detector has been installed in more than 

1 200 households. It’s an early warning system.  
When the heat-detecting device detects  
a fire, it sounds an alarm and triggers all devices 
within a 60-metre radius. This potentially 
allows the family at the epicentre to react 
quickly and affords the same opportunity to 
their neighbours. By the end of January 2015, 
Lumkani had detected two household fires 
which would have displaced many people.

Through its involvement in the  
Inter-University Institute for Data-Intensive 
Astronomy (IDIA), UCT has partnered with  
other tertiary institutions to develop  
crucial capacity for big data management 
and analysis. A spin-off of the Square 
Kilometre Array (SKA) project, the five- 
year, R50 million IDIA partnership will  
corral researchers in astronomy, computer  
science, statistics and eResearch 
technologies from the university,  

the University of the Western Cape and 
North-West University.

The IDIA project provides the opportunity 
for the South African university sector 
to jointly advance within the global SKA 
project as a leader in SKA data science. 
Another development in the programme is 
the African Research Cloud, which will allow 
African universities to link with South African 
universities and others in Africa and around 
the world.

Researchers from 
UCT’s Centre for 
African Language 
Diversity teamed  
up with the last  
three surviving 
speakers of the N|uu 
language to develop  
an orthography to 
ensure the history  
and heritage don’t 
vanish along with  
the language. 
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Associate Professor Harry Garuba, of the Centre for African 
Studies and the Department of English Literature at UCT, 
looks at the subject of curriculum transformation.

CURRICULUM 
FOR CHANGE

C
urriculum transformation is an 
area that does not lend itself 
to the simplicity of numbers. 
It is easy to escape scrutiny 
when the focus is on matters 
that can be represented in 

numbers, such as the number of black and 
white professors at a university. 

But anyone who knows anything about 
post-colonial societies and their histories 
will know about the curricular changes that 
happened in the 1960s. Others will know about 
those that occurred in Europe and North 
America from the 1980s onward because of 
the huge migrations that changed the face 
of many countries in the West and resulted 
in the multiculturalism movement. These 
two historical moments were accompanied 
by conversations and debates about what, 
say, a decolonised curriculum would look 
like in Africa or Asia and what a multicultural 
curriculum would look like in the West. 

EARLIER DEBATES
In South Africa, therefore, we do not need 
to start at ground zero when we think of 
transforming curricula. We should learn from 
the lessons left to us by these earlier debates 
and the new curricula practices they set in 
motion. One such debate that holds important 
lessons for us started in October 1968.

At the University of Nairobi, a group of 
three academics led by a young man then 
known as James Ngugi (now the acclaimed 
author, Ngugi wa Thiong’o) sent a memo to the 
arts faculty board. This memo was a reaction  
to an earlier, well-intentioned paper presented 
to the same faculty board in the same year. 

In this earlier paper, the acting head of 

the English department had proposed that 
the English syllabus be expanded to include 
writing in English from other parts of the 
world. His rationale was that though the 
English department “had built up a strong 
syllabus by its study of the historic continuity 
of a single culture throughout the period of 
the emergence of the modern West”, it now 
needed to be less British and open up to 
writing in English from elsewhere. 

It was a modest proposal. 

AN UNACCEPTABLE PLAN
But the idea of a strong syllabus built on  
the historic continuity of a single culture to 
which other writing was to be added now  
and again, as the times demanded, drew 
the ire of a trio of academics – Ngugi, Henry 
Owuor-Anyumba and Taban Lo Liyong. 

For them, it made Africa an extension of 
the West. Kenya, East Africa and Africa should 
be placed at the centre of whatever historic 
continuity Kenyan students were to study. In 
their thinking, it was a fundamental question of 
place, perspective and orientation that needed 
to be addressed in any reconceptualisation of 
the curriculum for a Kenyan university.

The memo eventually led to a major 
curriculum transformation in East Africa. This 
memo is important for us right now, in South 
Africa, not only for its historic significance but 
also because it spells out two of the major 
assumptions and principles that have been  

at the centre of debates about transforming  
the curriculum since then. Do we simply 
add new items to an existing curriculum 
– rather like adding raffia chairs to the 
master’s living room? Or do we adopt the 
reverse approach in which we rethink how 
the object of study itself is constituted? 
These were the two positions that the 
Nairobi debate foregrounded and they give 
us a good platform to begin to think about 
transformation in our present context. 

But let us remind ourselves that, at a basic 
level, a curriculum is simply a way of assigning 
value, a way of discriminating between  
what we think is important and valuable  
and what isn’t. 

Although the narrative with which I began  
has to do with English and literary studies, 
every curriculum in every discipline assigns 
value to its objects of study and withdraws  
it from others. 

In addition to assigning value, a curriculum 
also determines the academic formation of 
a new generation. That is, it helps to create 
people who think in a particular way about 
particular subjects and talk about them in  
a particular language and idiom. This is what 
makes the curriculum a particularly good 
place to plant the seeds of transformation.

The first step [in curriculum reform] 
is to recognise the cultural and scientific 
production – the knowledge – of previously 
devalued groups of people. This is not a new 
proposition – recognising and according value 
to the previously disadvantaged was what was 
supposed to have happened politically in 1994. 
This now has to happen in universities too. 

It will not only be presumptuous, but 
impossible, for me to prescribe in fine detail 
how this should be done in each discipline. 
Yet it is possible to reiterate the principles 
that should inform and guide this process.

TWO APPROACHES
In your own discipline, you may, first, want 
to adopt a content-driven additive approach 
and expand the curriculum already in place. 
Or you may want to adopt the different 
approach of thinking how the object of study 
itself is constituted, what tools are used 
to study it and what concepts are used to 
frame it. This is because analytical tools and 
concepts may marginalise some students  
and privilege others. This kind of approach 
will not only supplement simple additions  
to the content of the curriculum, it will lead  
to a rethinking of the theories and methods 
that underlie the framing of the curriculum. 

Borrowing a term from music, the 
Palestinian theorist  Edward Said suggested 
that the way to most productively read, 
analyse or interpret a text is to do so 
contrapuntally. Contrapuntal analysis takes 
into account the perspectives of both the 
colonised and the coloniser, their interwoven 
histories, their discursive entanglements – 
without necessarily harmonising them or 
attending to one while erasing the other.

*This is an edited version of an article published by  
the Mail & Guardian on its Thought Leader website.

A VISION FOR AN 

UNDERGRADUATE 
DEGREE 

“In South Africa we do not need to start at ground zero when 
we think of transforming curricula. We should learn from the 
lessons left to us by these earlier debates ...”

IN AFRICAN STUDIES

Professor Lungisile Ntsebeza, director of the Centre for African Studies (CAS), 
expounds on what would constitute an undergraduate degree in African studies at 
UCT and the challenges CAS faces in conceptualising and offering such a course.

M
y vision for the course on Africa 
is that it be a three-year degree 
that should be designed entirely 
around debates. The plan is for 
the course to be offered for the 
first time in 2017.

The first module would revolve around 
the debate on teaching in Africa, 
in other words the teaching of 
African studies in a post-colonial 
context. I propose that the second 
module be on ancient Egypt as a 
cradle of civilisation. In the second 
year the course would focus on 
African thinking on economics 
and politics, while in the third 
year we hope to foreground the 
importance of language on the 
continent. The final module would 
be on the political economy of Africa,  
which I am deeply involved with and  
which Archie Mafeje had a lot to say about  
in his writing.

I can’t see how the course can develop 
without input from the students. Students 
must equip themselves intellectually and 
take on their lecturers with their (alternative) 
ideas, that is ‘fight them’ with ideas. The 
shortcomings will only become apparent when 
students come with new ideas that convince 
the lecturers that what is being offered is 
inadequate.

The mandate of CAS is to promote African 
studies across all the faculties at UCT. The 
centre does not teach; while the institutional 
culture is seated in research and teaching, with 
teaching serving as a form of indoctrination. 
What is taught and how it is taught constitutes 
a university’s culture, so being denied the ability 

to teach is a serious problem.
By introducing a course centred 

on Africa we at CAS hope to reason 
with colleagues about changing their 
teaching habits. What they teach 
should relate to their geographical 
location and to the students they are 
teaching. Lecturers do not know how 
to teach students they do not know 
or care to know, so they resort to 
forcing students to get to know them.

What is taught is never neutral 
– not even in the natural sciences. We all have 
biases, which are also reflected in our research. 
The prescribed course material is also important. 
The challenge for those seeking to change the 
curriculum is to introduce other ideas and writing. 
A transformed curriculum does not exclude 
Kant and Heigel. We must not, in our attempt 
to transform the curriculum, do away with, say, 
neoclassical text. It must be taught, but then it 
must also be exposed to African scholars that 
critique it. Doing away with neoclassicalism when 
changing the curriculum is like practising boxing 
without a sparring partner.

2017 
YEAR IN WHICH 
UNDERGRADUATE 
DEGREE IN AFRICAN 
STUDIES SHOULD BE 
ON OFFER

Artist Willie Bester’s 
tribute to Sarah 
Baartman was 
covered by protestors 
who viewed it as 
demeaning.

An installation of chalkboard dusters to represent each year of UCT’s existence by Pippa Skotnes,  
Fritha Langerman and Gwen van Embden

A FIRST  
IN SOUTH 
AFRICA
A new online teaching platform will  
help students get to grips with key 
financial and accounting concepts in  
their mother tongue. 

UCT’s College of Accounting has 
collaborated with the Finance and 
Accounting Services Sector Education 
and Training Authority and GetSmarter 
to launch Learn Accounting, which offers 
video-based learning on key financial  
and accounting concepts. 

The programme will help universities 
to graduate more black accounting 
students and ultimately also boost 
their numbers in a sector in which the 
South African Institute of Chartered 
Accountants reports sluggish 
transformation. A mere 24% of chartered 
accountants in South Africa are black in 
spite of numerous initiatives and bursary 
programmes to reverse the trend.

Ten-minute videos in Xhosa, Zulu and 
English provide concise explanations of 
specific concepts and complex financial 
terminology in the areas of financial skills, 
financial reporting and management 
accounting. 

“These are all key foundational 
concepts necessary to understand both 
basic and more advanced business 
and accounting concepts,” explained 
the College of Accounting’s Associate 
Professor Jacqui Kew. 

The material was scripted and 
presented by UCT lecturers and 
translated into Xhosa and Zulu by 
accounting lecturers from the Walter 
Sisulu University in the Eastern Cape  
and an academic from Wits University. 

To check out the new platform go  
to www.learnaccounting.uct.ac.za. 

You don’t have to be a student to 
register and explore – the platform is 
open to anyone interested in learning 
more about accounting and finance.
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HOW TO GROW 
CIVIC-MINDED 
GRADUATES

L
iving in an age of ‘supercomplexity’ 
in which the world is increasingly 
unknowable, disruptive, unequal 
and disturbing, we are constantly 
assailed by difficult questions, 
competing priorities and  

a multiplicity of choices and options. 
In South Africa, and Africa more broadly,  

we see this daily in the urgent, complex, heated 
debates around poverty, inequality, democracy, 
justice, responsibility and restitution.

Many people argue that universities need 
to play a more active role in building more 
civic-minded, global citizens.

In her essay “Cultivating Humanity and 
World Citizenship”, American philosopher and 
author Martha Nussbaum writes that there are 
three capacities that higher education should 
nurture in students. These are the ability to  
(1) examine one’s own traditions and beliefs, 
(2) recognise one’s community and fellowship 
with human beings around the world and 
(3) consider what it might be like to walk in 
another person’s shoes. 

Taken together, these capacities – if they 
are built into teaching and learning – can help 
to develop students as active, critical, aware 
and civic-minded graduates.

Higher education in Africa and South 
Africa is increasingly shaped by global 
pressures and national priorities. Given this, 
the work of some authors gives meaning  
and identity to the term civic-minded.

In the view of Yusef Waghid, professor 
of philosophy of education at Stellenbosch 
University, attributes such as compassion, 
criticality and a sense of responsibility  
are necessary to enable students to 
contribute towards “civic reconciliation  
and transformation”.

Crain Soudien, educationist and former 
deputy vice-chancellor of UCT, argues that 
in the relationship between education and 
citizenship there are two positions. The first 
is that we need to teach young people their 
history and culture in order to “build their 
dignity and feelings of self-worth”, and the 
second is that education needs to provide 
young people with the “high skills knowledge 
– the cultural capital – that will enable them 
to operate within the complexity of  
a globalised world”.

As challenging as it is, Soudien has noted 
that it is critically important to give students 
both a sense of self and of local history, and 
a connection to the kinds of knowledge 
that can enable them to understand the 
complexity of the global.

It is clear that a concept like a ‘civic-
minded graduate’ has both universal meanings 
and local significance. Both South Africa in 
particular and Africa more broadly require 
graduates to engage with social justice issues 
from a global and local standpoint.

Education therefore needs to be  
designed not just to be about, but also  

issues, albeit in slightly different ways.  
At both levels we challenge students to 
confront the centrality of power in local  
and global relationships.

In addition, while the GCP is important in 
its role in building active citizens, it also plays 
a key role in the making of the intellectual. It is 
about building a sense of citizenship and social 
activism through intellectual engagement.

As the GCP enters its sixth year, the 
challenge is how to bring relevant aspects  
of the teaching and learning approaches on 
the programme to bear on the curriculum 
more broadly.

We have developed a credit-bearing 
course in the engineering faculty that has run 
successfully for the past two years, but more 
colleagues need to be encouraged to open up 
opportunities for socially responsive teaching 
and learning across the disciplines.

We need teaching and learning that 
engages the student not only as an emergent 
professional but also as a committed, 
thoughtful and civic-minded young citizen. 
This means rethinking pedagogy and the 
complex relationship between knowledge, 
skills and values.

Finally, we believe that challenging one’s 
assumptions and really understanding the 
meaning and practice of critical thinking, 
analysis and reflection are key to dealing with 
uncertainty and to engaging in more inclusive 
and non-stereotypical ways with others.

SOCIAL JUSTICE PROJECTS
 INEQUALITY UNEARTHED  Third-year students from the Centre for Film and Media Studies –  

in collaboration with UCT’s Poverty and Inequality Initiative – produced the first edition of  

Cape Connect, a 24-page, tabloid-size newspaper that unearths the connection between 

economic theory and the realities of poverty and inequality.

 LUISTER  Four UCT students that produce work under the name Contraband Cape Town – 

Dan Corder, Declan Manca, Erik Mulder and Markus Hegewisch – collaborated with the Open 

Stellenbosch movement to produce a debate-fuelling documentary, Luister. In it, 32 Stellenbosch 

students and a lecturer speak of the racial prejudice they continue to experience and the 

enormous challenges they face at a university that uses Afrikaans as the dominant language of 

teaching. The work is freely available online under a Creative Commons licence.

 STUDENT LEADERS FOR SOCIAL JUSTICE  At an event in mid-October which was funded by 

Investec, UCT celebrated its many student leaders, including one team and three individuals who 

are working to address some of the most pressing social issues of our day. They are:  

Ubunye, a student-run organisation working in over 20 different schools and child-care centres 

across Cape Town to help develop learners’ leadership and life skills

Sarah Oliver, chair of Ubunye

Hugh Stevenson, chair of the Green Campus Initiative

Priyanka Naidu, president of the SHAWCO Health Steering Committee.

JANICE MCMILLAN is a senior lecturer 

in the Centre for Innovation in Learning 

and Teaching, and convenor of the Global 

Citizenship Programme at UCT. This is an edited 

version of an article that first appeared in 

University World News on 6 February 2015.

A cleaner’s story
In late August, students held an appreciation 

lunch for UCT workers during which they 

screened a documentary focusing on a day in 

the life of a cleaner in a residence. The film, 

titled Mamma Aggie, is centred on Agnes 

Mofokeng, a cleaner at a UCT residence, who 

is the sole breadwinner in her family and who 

wakes at 04h00 every day in the week to get 

to her job at the university.

Professor Ben Turok, former ANC MP and 

economist who spoke at the event, praised 

students for “boldly” meeting with workers – 

something he had never experienced when he 

was a student at UCT.

Marikana voices
In the South African consciousness, the name 

Marikana has become synonymous with police 

brutality, class struggle and the continuation  

of the migrant labour system in South Africa.

Arts student Aliki Saragas, who is doing  

a master’s in documentary at the Centre for 

Film and Media Studies, sought to broaden  

that narrative. 

In her 60-minute documentary, Mama 

Marikana, she shares the stories of five women 

of Marikana starting from the day of the 

massacre through the Farlam Commission  

of Inquiry to the five-month-long strike on  

the platinum belt in 2014.

Imagining a new Africa
Aspiring social entrepreneurs at UCT spent 

20 weeks working on ways to “imagine a new 

Africa” by addressing a social problem with  

a market-based solution. 

Proposals workshopped over this time – at 

a 24/7 outdoor pop-up hub and as part of an 

ongoing social innovation curriculum – included 

entrepreneurial courses for schoolkids, money-

saving apps, educational DIY furniture, as well 

as ways of rethinking food waste. 

The best of these proposals were taken to 

an ‘ideas auction’, which had investors putting 

up money and resources to help them get off 

the ground. 

SOCIAL JUSTICE MEDIUMS

From left: Priyanka Naidu, Carol Dlamini (Investec), Sarah Oliver and Hugh Stevenson 

a response to, injustice. There is a need to 
frame understandings of civic mindedness 
and global citizenship so that we can help 
students enact these identities in particular 
contexts in specific ways.

GLOBAL CITIZENSHIP
From our work on the Global Citizenship 
Programme (GCP), learning and education 
for civic mindedness and citizenship provides 
an important ‘lens on the world’, a way of 
learning about and engaging with the world 
in new ways, reflecting new forms of being 
through which students can develop new 
sensitivities.

The GCP is not a conventional academic 
project. It engages students as thoughtful 
and opinionated scholars and citizens, who 
are keen to learn, think about, critique and 
respond to key contemporary issues. Crucially, 
it is an opportunity for an enriched and wider 
education experience outside of one’s primary 
degree programme.

Given our African context, we bring social 
justice into the framing of our questions and 
considerations from the outset and use this 
lens to think about whether and how we 
might be responsive to, and responsible for, 
the world in which we live.

The programme is concerned both with 
‘the global’ and its connections with ‘the local’.  
Two of the short courses look at these  

How do we prepare students for the uncertain world we live in? 
Janice McMillan, convenor of UCT’s Global Citizenship Programme, 
argues that the way to grow aware, active, critical and civic-minded 
graduates is to cultivate their humanity.


